
Tracking is common in Switzerland 
Tracking is a good way to educate each students adequately,
emerging research suggests that its long-term effects merit
closer attention.
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There seems to be a high level of confidence in
educational tracking in Switzerland, and the division of
pupils into different lower secondary levels after primary
school is generally considered to be fair and appropriate.
However, given that the aim of this tracking is to
homogenize the student body in terms of competencies
at each school level, it is surprising how much overlap
there in skills between the different school types at the
end of compulsory schooling exist (Gomensoro and
Meyer 2021).

The driving force behind this allocation is the hope that
the alignment of students' cognitive abilities with the
educational content taught in the corresponding school
type, which is achieved through tracking, will enable
better support for all students (Hupka-Brunner 2017).
Furthermore, tracking is seen as having little
consequence, as the Swiss school system is perceived
as permeable, which is primarily associated with the
widespread vocational training system: Since the VET
reform in 2004 (with its motto “No degree without a
connection”) it is theoretically possible to work your way
up from a two-year certificate program to a three- to four-
year apprenticeship to a vocational diploma, thereby
gaining access to tertiary education. This hampers
discussion about an adaequate structure of the school
system.¹

Experts in the relevant field, in contrast, highlight the
empirical consequences of this tracking for later
pathways (Bauer and Riphahn 2006; Felouzis and
Charmillot 2023) and emphasize that the (theoretically
existent) permeability is not realized as often. Moreover,
the specific context of the respective school most times is
neglected. But as Gomensoro et al. could (submitted)
show, school context as well as type of school at lower
secondary schooling highly influence students chances to
enter Gymnasium. Additional analyses show that the
chances to enter VET are also strongly influenced by the
type of school attended during lower secondary
(Gomensoro et al. 2025; Sacchi and Meyer 2016). 

“While the international discourse in education policy has
come to advocate open, permeable education systems
allowing for mobility and "second chances" throughout
the entire educational career, TREE results show how
the heavily tracked, segmented and segregated Swiss
education system provokes an unnecessarily large
number of discontinuous educational pathways and
premature dropout” (Meyer 2016)

Nevertheless, the very complex structure of the
organization of the lower secondary education in
Switzerland needs to be analysed in its regional
embeddedness. The different forms of tracking (between
school tracking, within school tracking) in Switzerland
raise the question if they also differently effect the
following pathways. 

When it comes to political measures, the challenge lies
not only in closely monitoring existing structures, but also
in reaching a consensus among the key players
(teachers, parents, economy) that is capable of
developing viable solutions which, are compatible with
national standards and take specific local circumstances
into account.
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